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TOP Proficiency Level Descriptors  /1/07 /e TAKS  Kelfire

~ Grades 2-12 Writing

Beginning

Intermediate

Advanced

Advanced High

Beginning English language learners lack
the English vocabulary and grasp of
English language structures necessary to
address grade- npproprlate wrltlng tasks
meaningfully.

Intermediate English language learners
have enough English vocabuiary and
enough grasp of English language
structures to address grade-appropriate
writing tasks in a limited way.:

Advanced English language learners
have enough English vocabulary and
command of English language structures
to address grade-appropriate writing
tasks, although support Is needed.

Advanced high English language learners
have acquired the English vocabulary
and command of English language
structures necessary to address grade-
appropriate writing tasks with minimal
support.

These students: ‘

» have little or no ability to partlmpate
meaningfully in English with peers or
teachers in editing conferences that
address grade-appropriate wriging tasks

have little or no ability to apply. elements
of grade-appropriate writing (e.g., focus
and coherence, conventions, grganization,
voice; and development of idea[as) in
English i

Typical writing features at this leve!:

* labeling, listing, and copying

« writing high-frequency words/phrases and
short, simple sentences (or even short
paragraphs) based primarily on recently
practiced, memorized, or highly familiar *
material; this type of writing mpy be quite
accurate

writing primarily in present tense

frequent primary language feanures
(spelling patterns, word order, literal
translations, and words from the student's
primary language) and other arrors
associated with second language
acquisition may:significantly-hinder or
prevent understanding, even Iq)r
individuals accustomed to the iwriting of
English language learners (ELLs)

These students:

» have a limited ability to participate
meaningfully in English with peers or
teachers in editing conferences that
address grade-appropriate writing tasks

are able to apply elements of grade-
appropriate writing in English to a limited
extent; communicate best when topics are
highly familiar and concrete, and require
simple, high-frequency English

Typical writing features at this level:

* simple, original messages consisting of
short, simple sentences; frequent
inaccuracies occur when creating or
taking risks beyond familiar English -

high-frequency vocabulary; academic
writing often has an oral tone -

loosely connected text with-fimited use of
cohesive devices or repemlve use, which -
may cause gaps in meaning

repetition of ideas due to lack of
vocabulary and language structures

present tense used most accurately;
simple future and past tenses used
inconsistently or with inaccuracies

undetailed descriptions, explanauons and
narrations; difficulty expressmg abstract
Ideas

primary language features and errors
- associated with second language
acquisition may be 1requem

individuals- accustomed.to the writing.of :
ELLs; parts of the writing may be hard to
understand even for individuals-used to
ELL writing

some writing may be understood only by

These students:

« are able, with support, to participate
meaningfully in English with peers or
teachers in most editing conferences that
-address grade-appropriate writing tasks

* have an emerging ability to apply
elements of grade-appropriate writing in
English, although support is particularly

- needed when-topics are-abstract, -
- academically chailenging, or unfamiliar

Typical writing features at this level:

« grasp of basic verbs, tenses, grammar
features, and sentence patterns; partial
grasp of more complex verbs, tenses,

grammar features, and sentence patterns .

« emerging grade-appropriate vocabulary;
academic writing has a more academic
tong’ i

* use of a variety of commun cone-..
devices, although some redundancy may
oceur

| S narrations, explanations, and descriptions

developed in some detail with emerging
clarity; quality or quantity declines when

‘ ~ abstract ideas are expressed, academic

demands are high, or low-frequency
" vocabulary is requtred

'» occasional second language acquusmon

errors

» communications are usually understood
by individuals not accustomed to the

- writing of ELLs

These students:

« are able, with minimal support, to
participate meaningfully in English with
peers or teachers in editing conferences
that address grade-appropriate wriling
tasks

* are ablé to apply, with minimal support,
elements of grade-appropriate writing in
English

Typical writing features at this level:

¢ nearly-comparable to writing of native
" English- speaklng peers with respect to
clarity and precision of expression, with
occasional exceptions when writing about
. academically complex ideas, abstract
ideas, or topics requiring highly
specialized vocabulary

* occasional difficulty with naturalness of
phrasmg and expression

JLFOI’S assaciated with second language

" acquisition are minor or limited to low-
frequency words and structures; errors
rarely interfere with communication
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Stages of Language Proficiency
PREPRO_DUETlON EARLY PRODUCTION SPEECH EMERGENCE INTERMEDIATE FLUENCY -
The sllenl penod - stixdents are Period of limiled producm—)n— Students Penod of expanded pfoafﬁ "7 | Period of continued development al
DESCRIPTION complelely new lo Engiish - alime for | are Jow beginners.” progress vanies; progress varies; studenis are higher levels of language use in content
receplive language acquisition; lasting generally lasls Imm afew monlhs foa ‘beginners,” may last irom 1 1o several | areas. Sludents are high beginners” to
irom a lew weeks o 3 months year | years “Intermediale.” Five 1o len years
g required 1o achieve fluency in academic
s ’ sellings
Non:English speaker Has kmited undersianding Understanding has expanded Underslanding has expanded beyond
| CHARACTERISTICS May include students with some under- | Can speak one or two word phrases Begins to use Ianguage more freely social language
standing who are 0o shy lo speak . Uses short phrases and sentences Paticipales in reading and wriling
OF THE STUDENT smw nol be forced fo speak Less hesitation o speak sctivities (0 acquire new information
_ Limited or no hesitancy lo speak
Dew‘opbs!mcmmhmﬂonsms Put words logether into simple Pul words together into simple Continue to expand receplive and
Build a receplive vocabuhvy seniences serdences expressive skills
GOALS FOR THE STUDENT "? Cany on meeningful dislogues Carry on meaningtul dialogues Produce connected oral and written
; narmalives
; Yes or No responses Speech production is longer and more Able lo produce fluent speech
One-word senfences complex Conducts casual conversation
Name words on st Long phrases; simple sentences Parlicipates in academic and
NATURAL PROGRESSION Short phrases ﬂ exdensive vocabulary pm.cl:lepém-solving discussions
' Extended dialogue May debate
e ' Narmative
Seeks to develap lislening Asks questions thal require single word | Focuses on key concepis Seeks lo encourage concepl
comprehension responses: yes/no, either/or Uses extended vocabulary development and ieracy
TE . Uses gesture Seeks lo maintain an accepting, low- Asks apen-snded questions thet through conlent-rich curriculum
ACHER ACTIVITIES Uses visual aids siress classroom climate encouregs lenguage production Coninues 1o use aclive leaming
Emphasizes and repeals key words Allows for mistakes in pronunciation, Sesks o develop high level thinking siralegias ‘
Speaks more slowly lorm. grammar and usage sldlle Teaches thinking and study skifls
Acts ol scenes Models correct responses Uns performence-based assessment |
. Does not force oral participation - .
Periorms an action Gives yes or no answers lbulonpuglm Contributes o discussion
Points to ilem in picture Gives ons-word answers Explaing concepts with gresier detail Wiites stories
Nods Gives list of words Compares and conirasts Retefls siories
STUDENT ACTIVITIES Says yes or no Uses two-word strings Defines new vocsbulary States and supports opinions with
Manipuistes items to show Calegorizes Grealer fact recall persuasive language
| undersianding Listens and recalls Gives descriptions Reports on events
. Point 1o ... Yes/no Why? Whal would you recommend?
Find the ... isthsa ___ora___? How? Whal will happen next?
QUESTIONING Put _r__ nextio One word response How i3 this Bke that? Whal is your opinion about this?
TECHNIQUES Do ypu have __? Questions thal encourage a fist (Whal | Telt me about .. What would happen il . ?
Isthisa _? do you see in this picture?) Describs Why?
Whohasthe __ ? How would you change this? Create.
o 1 Describe / compars .
|

: |
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Alphabet Soup Instructionsd
(Dr. Sandra Mercuri, 2002

Freeman and Freeman

+ Decide on a concept for a specific conteng
area |

+ Write the concept on the oval.

* Brainstorm words related to the concept \
that begin with each letter of the alphabet

(as many as possible)

* Think of 2 categories that some of your |}
alphabet soup words could fall under. ¢

* Write some of those words on separate \
index cards.
==D(Create a sentence using some of the 500 \
HFW and alphabet soup words. ( sentence )
stems/cloze passages)

o




81

Alphabet
| Brainstorm

P

Q




#?2 Problem/Solution

* Problem/Solution: because, due to,
since, therefore, so, as a result,
consequently. The reader will see
these words for a problem (s) leading
to a solution (s).




#3 Compare/Contrast

+ Compare/Contrast: like, just as,
similar, both, also, too, unlike,
different, but, in contrast, on the
other hand. The reader will be
alerted to upcoming comparisons and

contrasts.




#4 Description

+ Description: To begin with, first,
second, next, then, finally, most
important, also, in fact, for instance,
for example, in front, beside, near,
after. Reader is alerted to list or set
of characteristics.




# 5 Time Order

* Time pr'der: before, first, during,
while, as, at the same time, after,
then, next, at last, finally, now, when.

* Reader will see a sequence of events
ac’rioqs, or steps.
r
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Writing and the ELL

Becky Chairez
Becky.chairez@region10.org
972-348-1308/Fax 972-348-1309

“Words build bridges into
unexplored regions.”

Adolf Hitler

Stages of Language Proficiency

Stages of Language Proficiency

PREPRODUCTION | EARLY SPEECH INTERMEDIATE
PRODUGTION EMERGENCE FLUENCY
- e E
YEACHER s petras . oy
*Uses viswe aids "Saska 1o mainiain an that encouregs lat «
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s and Leaga ascamarront
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STUDENY “Hods “Uses twa-worksiings grastar daisl “Rotals sloves
ACTMITIES “Swyaye ora “Catagorzs “Compwms andcontst | “Sias mdseppors
undersianding “Graatar foct recat ianguage
*Gives cscplors “Repors anavarts
oo Voo ? Vet ot you
*Find tha “etiea__ora__7 How? recommand?
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Alphabet Soup Instructions
(Dr. Sandra Mercuri, 2002

- DeLREMNANG: FrESIOAN content

area.

+ Write the concept on the oval.

+ Brainstorm words related to the concept that
begin with each letter of the alphabet (as
many as possible)

» Think of 2 categories that some of your
alphabet soup words could fall under.

+ Write some of those words on separate index
cards.

+ Create a sentence using some of the 500
HFW and alphabet soup words. ( sentence
stems/cloze passages)




The Top 500 High Frequency Words Found in The Second 100
Print (First 100)
get through | baek much go good new write out me
the of and a to In is you that it ]
man too any day same right look think also around
he for was On are as with his ey at
snother | came came work three must because | does part even
be this from I have or one had nat but
placs welt such here take why help put difforort | away
what by all were when we there can an your
again off want old number | graat tall man say small
which their said if do will each about how up
every found stil Ba- name should home big give air
out them then she many some 50 these i would othet tween ]
: line sot owe under read inst naver us {eft end
into has more her two like him see time could
along while might next sound | balow | new Some- | thought | both
no make than first been its who row people | my thing
faw those always show large often askad house Dont
made aver did down only way find use may water
— T (C] i t school | Im- til food ki child
oty \{m\e. = k‘j\\m s [t %\\xs\ here. L{“\nsk iw:m ! &w‘" going | wan ° i unt L ° —[ eep L ren

feot \and side Without | boy | once | amimais | fife enaugh | toak -
living | black at short | United | run ‘book geve  lorder | open
four head | above | kind began | almost | live page | got aarth Statos !
ground cold really table Remem- | tree course front Amerl- space
need far hand high yoar | mother | light Coun- | father | lot ber can
wy inside | aga sad carly " laarned | Brougnt | close | Nothing | though
night picture | baing study second | soon story since whits over
idea before lived bacame | add become | grow draw yat less
poper | hard | near Sen. | bettor |best |across |during |todsy | How- |
tence evar wind behind | cannot | lettar | among | able | dog shown | mean | English
sure knew Its wy told young | sum thing whole | hear rest pethaps | cortain | si faal fire ready | green | yes ballt
loud hoard | soveral | Change | answer | room | sea agsinst | top turned prea PV Foman P e P o B o
o
- Iy toward Al |
:IXaIm point city play five mself | usually money seen state list stood hundred | ten fast fatt kept | notice Can't
didn't car Morn-ing | 'm body upon family | later turn mave strong | voice probabl | araa forse matter | stand box start That's
Y
face doar “ cut dons. group | true haif red fish plants class. i surface | river common | stop am talk whether | fine
|

The Fifth 100 STRATEGIES FOR THE
BEGINNING WRITER
« 1. Literacy scaffolds (Boyle & Peregoy)
raund dark past ball gid road blue instaad | either l held .
- —~ Have the students complete the following:
alroady warm gone finally summar i moon animal mind outside .
power probiam | longer | winter daep heavy carefutly | follow | beautiful | sveryon - My na.me 1S g ' .haVe brothers
teava Every- | game system | bring watch shall dry within :om and S.IStel'S. My Country IS—__._._' My
i thing - favorite game is . lwish | had a
ice ship :.::Ts begin fact third fuite camy distance (Aht;“gh ————m——
sat pessible | heart resl simple snow rain Sud- leaves easy .
denly
lay size wid westher | miss pattern | sky walked | main Some-
cantar fiald stay itself boat question | wide loast tiny hour
Hap- foot care low olse gold bulid glass rock 1l
poned
alone hottom Walk check fall poor map friend Lan- Jjob
gusge




WRITING STRATEGIES FOR
BEGINNING WRITERS.

« lusedtobe_ ,butnowl
* lusedtobe_____,butnowl
« lusedtobe___ -, butnowl
or
He is the
She is the
| am the .
They are . Koch, 1970

INTERMEDIATE WRITERS

» Dependent clauses: (waddell, Escn, & Waiker, 1972)

v f ,if , subject verb.
« Example: If | could dance, if | lived in New York, | would
go on stage and tap dance.

- Because, , because
because, |
= When, , when , when, |

5 Text Structures

#1 Cause-Effect

» Cause-effect: because, due to, since,
therefore, so, as a result, consequently.
The reader will encounter the causes
leading to the effects

#2 Problem/Solution

Problem/Solution: because, due to, since,
therefore, so, as a result, consequently.
The reader will see these words for a
problem (s) leading to a solution (s).

#3 Compare/Contrast

« Compare/Contrast: like, just as, similar,
both, also, too, unlike, different, but, in
contrast, on the other hand. The reader
will be alerted to upcoming comparisons
and contrasts.

#4 Description

Description: To begin with, first, second,
next, then, finally, most important, also, in
fact, for instance, for example, in front,
beside, near, after. Reader is alerted to list
or set of characteristics.




Research-Based Strategies:

# 5 Time Order GLAD Guided Language

« Time Order: before, first, during, while, as, ACqUiSiﬁon DeSign
at the same time, after, then, next, at last, + Pictorial Representation
finally, now, when. - Big Books

+ Reader will see a sequence of events, — The Most Important Book
actions, or steps. - Did You Know?

» Dodecahedron: Literary
Elements/\VVocabulary Building




The Top 500 High Frequency Words Found in
Print (First 100)

the of and a to In is you that it

he for was On are as with his they at

be this from | have or one had not but
what by all were when we there can an your
which their said if do will each about how up
out them then she many some SO these would other
into has more her two like him see time could
no make than first been its who now people my
made over did down only way find use may water
long little very after words called just where most know




The Second 100

get through back much go good new write out me
man too any day same right look think also around
another came come work three must because | does part even
place well such here take why help put different | away
again off went old number | great tell man say small
every found still Be- name should home big give air
tween
line set owe under read last never us left end
along while might next sound below new Some- thought both
thing
few those always show large often To- asked house Don’t
gether
world going want school Im- until form food keep children
portant




The Third 100

feet land side With-out | boy once animals | life enough | took
four head above kind began | almost live page got earth
need far hand high year mother | light Coun- father let
fry

night picture | being study second | soon story since white ever
paper hard near Sen- better best across during today How-

tence ever
sure knew It's try told young sum thing whole hear
loud heard several Change | answer | room sea against | top turned
Exam- point city play toward | five himself | usually | money | seen
ple
didn’t car Morn-ing | I'm body upon family later turn move
face door cut done group true half red fish plants




The

Fourth 100

black

living eat short United run book gave order open
States
ground cold really table Remem- | tree course front Ameri- space
ber can
inside ago sad early ' learned Brought | close Nothing | though
idea before lived became | add become | grow draw yet less
wind behind cannot letter among able dog shown mean English
rest perhaps | certain six feel fire ready green yes built
special ran fully town complet | oh person hot anything | hold
e
state list stood hundred | ten fast felt kept notice Can’t
strong voice probabl | area horse matter stand box start That's
y
class piece surface river common | stop am talk whether | fine




The

Fifth 100

round dark past ball girl road blue instead | either held
already warm gone finally summer | Under- moon animal mind outside
stand
power problem | longer winter deep heavy carefully | follow beautiful | everyon
e
leave Every- game system bring watch shall dry within floor
thing

ice ship Them- begin fact third quite carry distance | Al-
selves though

sat possible | heart real simple snow rain Sud- leaves easy

denly

lay size wild weather | miss pattern sky walked main Some-

_ one
center field stay itself boat question | wide least tiny hour
Hap- foot care low else gold build glass rock tall
pened
alone bottom Walk check fall poor map friend Lan- job

guage




ESL Student TAKS 1

ESL Student TAKS Writing Activities

ACﬁVity 1: Word Choice (good for narrative and descriptive writing)

1.

2.

Begin with a story they have read recently.

Have students brainstorm of ideas to put on the “alphabet” sheet. For example,
they read a story about Martin Luther King, Jr., and on the “M” they put
Montgomery (Alabama) and on the “A” they put assassination. On the “C” they
put civil rights and on the “D” they put dream (for “I have a dream” speech).
They will not be able to fill in all the letters but they should have enough to fill in
most.

Next they organize the ideas into who, what, where, when and why areas of a

page of paper.
Example:| Who What
- Where =
=
When - Why

After they have the facts organized, they now write an organized paper about the
topic. ’

Activity 2: Organization and Creativity of Idea (good for
helping students understand the writing process and how to create interesting introductions,
bodies and conclusions for a composition)

Green, Yellow, Red Cards (4x6 size) and Blue (3x5 size)

1.

Assign students into groups of four. Make sure that these groups have similar
writing abilities (TAKS writing of 1 and 2°s or 2’s and 3’s. Do not put 1’s and
4’s together).

Recall a story they have read or talk about memories.

Brainstorm for ideas (use of scenery, sounds, places, etc.). These make good
hooks in writing.

Give a statement and have them fill in the blank. Ex. He came with

Or was my most favorite place on the face of the earth.

Give each student one 4x6 green card, two 4x6 yellow cards, and one 4x6 red
card.

Have each individual to write an introduction to his memory or idea on his green
card.



ESL Student TAKS 2

7. Next, have each student write the middle part of his story (the evidence or

happenings that are most memorable) on the two yellow cards.

Finally, have each student write a conclusion on the red card.

9. Each group now reads all of the introductions to the group and the group decides
which is the most interesting or the best. This becomes everyone’s introduction.

10. Next, they decide which is the best evidence, middle or body for the paper, and
finally, they decide which is the best conclusion. They cannot select the same
person’s cards for parts 1 and 2 or 2 and 3 but they could have the same person’s
for 1 and 3. It is now the entire group’s essay or composition.

11. Each group must now decide what the transitional needs are to connect each of
the three parts. They are to take two 3x5 blue cards and make the connections
(transitions) between the parts of the composition. The group then decides what
is the best connections.

12. Now each of the groups read aloud their group’s complete essay to the entire
class. The entire class now decides the best of the class essays.

13. Finally, each person writes why this is the best essay (in essence showing
understanding of the writing requirements according to the TAKS rubric).

o

Note: If a student complains that his didn’t get picked, explain that this is a learning
activity and not everyone can be picked.




